Quality Improvement Plan for
Mallala Preschool

2020
Service name
Mallala Preschool

Service approval number
SE-00010600

Acknowledgment of Country
We acknowledge the Kaurna
people as the traditional custodians of the lands and waters where our
centre is located and recognise their continuing connection to country.
We pay our respects to Elders past and present, and extend that respect
to all Aboriginal peoples.

Context
Service Context
Mallala Preschool is a small Department for Education school based preschool on the site of Mallala Primary School approximately 60km from
Adelaide. The preschool shares the access of many of the school facilities including the school library, gym, play ground and oval areas. The
preschool operates only during school terms with children attending 15 hours per week (Monday, Tuesday and alternate even week
Thursdays). There is ample parking in the gravel car park which is alongside the preschool.
Children can move freely between the indoor and outdoor areas for the majority of the day. During some routine times during the day, all
children are grouped together.
Staff work between the two sites with teachers from the Reception classes covering breaks for preschool teachers and support staff working
across the school and preschool. This enables smooth transition to school as students have developed relationships with school staff before
they move to the school setting.
The Occasional Care program is held separate to the preschool with three sessions being held on Fridays. Playgroup is also held on
Wednesday mornings in the OSHC building on the site of Mallala Primary School. Both of these services use staff from preschool to aid in the
transition to preschool.
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Context
Statement of Philosophy
Respect

Perseverance

Diversity

Excellence

The Early Years Learning Framework (EYLF) (DEEWR, 2009) states that:
`We see children's lives as characterised by belonging, being and becoming. From before birth children are connected to family, community,
culture and place. Their earliest development and learning takes place through these relationships, particularly within families, who are
children's first and most influential educators. As children participate in everyday life, they develop interests and construct their own identities
and understandings of the world.'
We encourage their sense of Belonging by building safe, warm and supportive relationships between educators and children and also
educators and families. We aim to structure a learning environment that invites the children's participation and ownership. The relationships we
form with families, school and the community are fundamental to a sense of Belonging.
We take time to get to know both children and their families. We value all children's experiences and ways of Being by seeking information
from their families and planning individual learning experiences around these interests. Children are encouraged to investigate other ways of
Being through their play and cultural experiences. The children in our care are individual and unique and emphasis is placed on self-esteem,
emotional wellbeing, communication, socialization, collaboration and self-help skills. Children are given the opportunity on a daily basis to
participate in a period of relaxation.
We recognise and celebrate the children's Becoming with a focus on building on what they already bring with them to preschool. We use
resources such as `Reflect, Respect, Relate' to support their Becoming more self-aware, more socially aware, more literate and more
numerate, Becoming in the long-term, confident, eager, lifelong learners.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 1: Educational Program and Practice
• We value times for solitary, paired and group play experiences. Activities are set up with this in mind ensuring that varying space size, seating and materials are
considered and provided for.
• All educators have input in daily reflection including morning WHS checklists and afternoon review on what worked well in relation to children's interests and where to
next. Fortnightly educators meetings also give all educators a platform to discuss any ideas/issues.
• The programme is flexible for change and we note interest areas which can be met immediately and note others that can be followed up on another occasion.
• Educators provide experiences and the children influence what happens.
• Intentional teaching moments are planned for a purpose as a large group. Intentional teaching moments are undertaken as required by educators during free play.
• All Educators record children’s observations. Observations of children are written on sticky notes and filed under EYLF learning outcomes and the LIteracy and Numeracy
Indicators and are used to inform future programming.
• Programming is undertaken based on the children’s observations and interest areas. We use observations to support our understanding of the children’s strengths and
areas to support. In this way, we evaluate each child’s learning journey in order to plan experiences that build on their prior knowledge.
• Children’s learning is recorded using observations, photographs, displays, work samples and learning stories.
• Observations assist educators to know when to undertake intentional teaching moments, support or scaffold and when to stand back and observe.
• Professional Development readings are discussed at educator meetings based on need, educator feedback and current research.
• Reflection includes conversations with families, children, jottings, anecdotal records, parent interviews, observations and learning stories.
• The programme is displayed prominently inside on a pin up board for parents to view, comment and add individual children’s interests and needs on parent slips.
• Learning displays of children’s work are displayed around the indoor environment for parents/families/children with links to NQS and EYLF.
• Learning goals are developed with parent and teacher input at parent/teacher interviews.
• We value children’s voice and it informs all of the planning we undertake with and for the children.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 2: Children’s Health and Safety
• Allergy and medication information are stored in the preschool office with pictures of children and medication stored accordingly.
• Children’s emergency contact information, mobile phone and medications taken with staff when visiting areas outside the preschool. Multiple copies available to ensure a copy is kept at
Preschool while small groups of students may be visiting other areas of the site.
• Children who are unwell rarely attend, but if a child appears to be unwell, parents are contacted ASAP and the child is made comfortable until parents arrive to pick up child. If required,
unwell children have access to the Mallala Primary School sick room.
• The hand washing song is consistently sung before washing hands for snacks and lunch. Reminders are given to children outside of these times.
• Educators model to children healthy eating and appropriate eating manners.
• Children watch as educator’s model hand washing procedures and explain hand washing and hygiene display posters in the bathroom area. Bathroom is easily supervised with educators
being able to observe children when required.
• Educators keep parents informed regarding any toileting issues with slips to inform parents of any clothes changed and recorded in First Aid folder for Preschool records. Continence Care
plans followed with appropriate educators used as required. Regular reminders for all children to go to toilet throughout the day.
• Water bottles accessible to children at all times and educators are able to top up bottles as required. Educators remind children at various times during the day to have a drink.
• Evacuation plans - preschool participates in drills held each term both invacuation and evacuation.
• Bathroom cleanliness is regularly checked and clearly recorded on a chart.
• Sun screen applied daily by families before arriving at preschool. Sun cream is then reapplied at Preschool as required.
• Children are given opportunities for rest time which is built into the day and tailored for individual needs as an integral part of our ongoing and embedded Social Emotional Learning (SEL). If
a child needs to sleep, an area can be made to allow for that. SEL includes Keeping Safe: Child Protection Curriculum, Kimochis, Friendly Schools and Berry Street Education Model (BSEM).
• Open communication occurs by way off letters , phone calls and information brochures about sickness and infectious diseases and visual displays are used as required.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 3: Physical Environment
• Risk assessments are carried out as required, clearly shared with all staff and children and reviewed each year.
• Building and furnishing is clean, well maintained and regularly checked. Any problems reported to WHS representative and removed as required.
• All furniture, toys and other equipment cleaned after each use. Furniture is cleaned regularly throughout the day and resources are cleaned at the end of the programme.
• All furniture is movable to allow flexibility in planning and programming.
• Equipment purchased according to the needs of children. Educators make conscious decisions when purchasing materials, opting for eco-friendly products where available.
• Sustainability is a high priority and constantly under review in order to reduce our carbon footprint.
• Children have access to waste/recycling bins at lunch and snack times.
• The use of recycled materials in the programme is a priority with many families providing resources for a multitude of purposes.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 4: Staffing Arrangements
• Verbal handover from outgoing educators to ingoing educators before and after lunch breaks is embedded.
• Daily educator rosters are displayed in preschool office area.
• Preschool and Occasional Care programmes are developed as a team to ensure cohesion.
• Ratios are always met. Qualified Educators are always present and school educators with appropriate qualifications are used to cover for preschool educators lunch breaks. The same
school educators are used to allow children to become familiar with them.
• All educators are engaged with children during session times and are not included in the ratio if they are not visibly working on the floor with children.
• Preschool students develop relationships with Reception teachers through lunch covers and also informal transition visits throughout the year.
• Communication with Reception teachers is ongoing and includes formal meetings at the end of each year to provide in depth information regarding preschool students, skills, abilities and
special needs etc.
• Experienced Support workers rostered on to work with children that have been assessed and require further support with speech, language or other reason.
• We have fortnightly educator meetings where we discuss observations and share learning stories.
• Outside yard can be difficult to supervise with only one educator due to its shape therefore two educators are present (ratio allowing).
• A WHS checklist is completed each morning and signed off on. Any hazards are removed or reported to be actioned in a timely manner.
• Educator photos and names are displayed for families and children to see.
• Advance notice is given to families of staff absence whenever possible.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 5: Relationships with Children
• Educators model and encourage children to vocalise feelings when supporting conflict resolution ‘ it makes me feel… when you …’ in line with evidence based SEL.
• Educators model calm positive language to children at all times. Instead of ‘no running’ educators use a statement like ‘walking please’.
• Opportunities for small group work exist as children move freely between indoors and outdoors during their play. Due to increased staffing, small groups are able to leave the Preschool and
work in other areas of the site.
• Children’s profile folders are accessible to parents and families at all times. Children often use their folders to reflect on their time at preschool and share their folders with others.
• Daily routine is displayed for children and families to view.
• Care is taken to record children’s actual words on their work, while not writing on top of their work. Educators also scribe children’s names on the back of their work as to not cover/deface
the child’s work.
• Every child’s ideas are recorded through observations and parent input on the programme. Parent input can also be recorded by educators on behalf of families.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities
• Parents are encouraged to add comments and learning stories of their own into children’s profile folders.
• Diversity is valued and fostered at the centre through parent participation, sharing resources and involvement.
• Conversations with families and carers are used to form part of our programme planning. Records of all conversations are kept with names and dates of conversations.
• Letter and newsletter updates are sent home to parents on a regular basis regarding KS: Child Protection Curriculum.
• Learning plans for children are developed with educator, parents and speech pathologist. Copies of all learning programmes are sent home to families.
• All parents are encouraged to phone the Preschool to see how their child is going if the child is upset when saying goodbye. Similarly educators face to face talk with parents or hold
conversations via phone to discuss any concerns during the day.
• Preschool educators meet with new families at the end of the year before their child starts preschool. This gives families and parents time to adjust to the preschool routine and voice any
concerns they may have. This is also a great opportunity for families to discuss any medications, allergies and court orders in which the Preschool requires further documentation.
• Educators gather information regarding cultural views and any special talent and also occupations which can be used in the preschool programme.
• Educators are approachable and make time to talk and listen to parents on arrival and at the end of the day. Appointments can be made if required.
• Relationships between families, children and educators are a priority and an integral part of children feeling safe, supported and valued. An example includes family photos displayed in our
Belonging garden.
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Strengths

With reference to the three exceeding themes:
1. Practice is embedded in service operations
2. Practice is informed by critical reflection
3. Practice is shaped by meaningful engagement with families
and/or the community

5
Review
and evaluate

Quality Area 7: Governance and Leadership
• School Leadership visit Preschool on a regular basis to form relationships with children and families.
• Parents from Preschool are sought to represent preschool on the governing council each year.
• Preschool educators attend Staff Meetings with school staff.
• Fortnightly preschool meetings are held with all preschool staff and targeted focus identified related to children, PQIP goals and educator professional learning.
• PDPs developed and termly meetings between preschool educators and leadership occur.
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Quality Improvement Plan for
Mallala Preschool

2020
Includes:
• Learning Improvement goals
• Progress notes
• National Quality Framework responsibilities plan

How to complete this template
• Complete every step. The Preschool Quality Improvement Planning handbook explains how to do this. In addition your education director will provide support.
• Complete steps 1 to 3 during term 4 and have it approved by the director/principal, governing council chairperson and education director.
• Email this plan (steps 1 – 3) to your education director.
• Ensure your preschool quality improvement plan is readily available on request to parents and families, and officers of the Education Standards Board.
• Work through step 4 (Improve Practice and Monitor Impact) regularly throughout the year.
• Complete step 5 (Review and Evaluate) in term 4 of each year.
• Your complete quality improvement plan should be reviewed and updated in term 4 each year.
For further information and advice contact your local education team.
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Learning Improvement Plan
1

2

Analyse
and prioritise

Determine
challenge of
practice

3
Plan
actions for
improvement

Goal 1: Develop children's oral language and vocabulary skills.
Challenge of practice:

If we talk about what children are exploring, including them in conversations (without distracting or dominating) as we co-construct
meaning then we will support children to build their vocabulary, understanding and oral language skills.

Actions
Build on regular staff meetings on Thursday of odd weeks with all
preschool staff by more effectively pre-planning agenda ensuring
flexibility as priority needs arise

NQS links
1.3.2
4.2.1

Timeline

Resources

Meetings held each Teachers non contact time - Nil
fortnight.
Other preschool staff to be released
for meeting one per fortnight.
Establish a timetable for PD

Responsibility
Melissa to organise with Sharon an
appropriate time for the meetings to occur.

All staff constantly interacting with children to increase the amount 5.1.1
of language children are hearing every day at preschool. Staff
expected to use 'Strive for 5' interactions and progress to 'Go for
10' interactions with children as appropriate for individuals.

Start after staff
meeting in Week 6
Term 1.

Discuss at staff meeting with all staff. Melissa to provide list of children.
List of children to record interactions All staff to document.
on on clipboard for easy access.

Preschool staff using play experiences everyday to introduce new
words including labeling of play items, body actions, body parts,
names, food and routines to increase children's vocabulary.

1.2.1

Start after staff
meeting in Week 1
Term 1.

Provide a variety of play resources to All staff.
allow for the increase in labelling of
items.

An on-site educator trained through the Emergent Literacy Project
will explicitly work with identified children targeting specific needs.

1.2.1

Starting Week 5,
Term 1

Speech resources sourced through
Stephanie Sanders
Staffing allocation to support
implementation

Sharon to timetable support
Melissa to lead process and ensure action
All staff to monitor, record, scaffold and
report on individual children

Children are engaging in sustained shared conversations with peers and educators on a daily basis. This will be evidenced
in and recorded on the identified and agreed record sheet.

Success criteria

Children's sustained conversations with an educator will demonstrate growth as evidenced through Yakka Tracker recording
and rating.
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Progress notes
4

Improve
practice and
monitor impact

Goal 1: Develop children's oral language and vocabulary skills.
Meeting
date

Implementation

Impact

(are we doing what we said we would do?)

(are we improving learning outcomes?)

Enter your overall assessment of progress towards
implementing actions for improvement.

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.
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Learning Improvement Plan
1

2

Analyse
and prioritise

Goal 2:

Determine
challenge of
practice

3
Plan
actions for
improvement

Increase children's problem-solving and coping skills.

Challenge of practice:

If we pose small everyday problems, model coping skills and verbalise our thinking; as we co-create and interact with our environment
then we will support children to be curious and develop problem solving skills.

Actions

NQS links

Timeline

Resources

Responsibility

Whole team introduction into modelling of coping skills and
verbalising our thinking to ensure consistency between all
Preschool staff.

4.2.1

Week 9, Term 1

Preschool staff meeting time.

Melissa to discuss with staff at meeting.

All staff will model coping with frustration and verbalise thinking
processes and strategies for children at Preschool.

5.2.1

Week 10, Term 1

Nil.

All staff.

Further develop and embed Social Emotional Learning with a
focus on Friendly Schools and BSEM strategies including the
Volume of Emotions Tool into daily practice

1.2.2

Early 2020.

Implement and share at preschool
meetings where relevant.

All staff.

Increase the use of Kimochis across the site

1.2.1

Early 2020.

Kit at preschool - borrow books from
school library or purchase a copy to
keep at preschool.
Ensure new staff trained

Teaching staff and support staff.

Children are actively engaged in play with peers and are consistently investigating, hypothesising and solving problems. This
is evidenced and recorded through observational data.

Success criteria

Children will verbalise their feelings and through prompting begin to identify and access relevant resources to support coping
skills. Evidenced in an increase of children accessing available resources and areas as noted through educator
observations.
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Progress notes
4

Improve
practice and
monitor impact

Goal 2: Increase children's problem-solving and coping skills.
Meeting
date

Implementation

Impact

(are we doing what we said we would do?)

(are we improving learning outcomes?)

Enter your overall assessment of progress towards
implementing actions for improvement.

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.
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Learning Improvement Plan
1

2

Analyse
and prioritise

Determine
challenge of
practice

3
Plan
actions for
improvement

Goal 3: Goal 3 goes here
Challenge of practice:
Actions

NQS links

Timeline

Resources

Responsibility

Success criteria
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Progress notes
4

Improve
practice and
monitor impact

Goal 3: Goal 3 goes here
Meeting
date

Implementation

Impact

(are we doing what we said we would do?)

(are we improving learning outcomes?)

Enter your overall assessment of progress towards
implementing actions for improvement.

Next steps

Enter the evidence of impact of your actions on children’s
learning against success criteria.
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National Quality Framework responsibilities
NQS links
1.2.1- Intentional
teaching.
1.2.2- Responsive
teaching and
scaffolding.
1.3.2- Critical
refelction.

Task
Implement BSEM Volume of Emotions
Tool consistently with children

4.2.1- Professional Regular preschool staff meetings held
collaboration.
each fornight odd weeks Thrusday.

Steps involved

Timeline

Responsibility

Ongoing training and conversations with Kirsty and school
staff

Week 3

Melissa

Research Berry Street early childhood resources

Early 2020.

Melissa

Review and discussions with staff on how much it is being
used and for what purposes

End of Term 1

Oragnise appropraite time for preschool meetings to occur Week 0

Melissa to organise with
Sharon.

Minutes from meetings documented and shared with any
staff unable to make meeting.

Each meeting.

Melissa

Look into formats for recording notes.

Early 2020.

Melissa

Early 2020.

Melissa

Early 2020.

Melissa

5.1.1- Positive
Record conversations either 'Strive for 5' List of children's names to record conversations onto.
educator to child
or 'Go for 10' and analyse as a staff
interactions.
team.
5.2.1- collaborative
Share and discuss at preschool staff meeting.
learning.

Resourcing

Completed

VoE tool prepared

Support staff to be released for Yes 12/12/19
meeting.

Sharon to order and provide
iPads to teaching staff
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Review and evaluate
5
Develop children's oral language and vocabulary skills.

Review
and evaluate

Learning improvement goal 1:

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
5

Learning improvement goal 2:

Increase children's problem-solving and coping skills.

Review
and evaluate

What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Review and evaluate
Goal 3 goes here

5
Review
and evaluate

Learning improvement goal 3:
What progress have we made? Have we achieved our goals?

Enablers: What factors have been critical for success?

Inhibitors: What factors have impeded progress? How will we work through this?

Recommendations: What are the next steps to take?
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Approvals

Approved by director/principal
Sharon Okmasich
01/02/2020

Approved by governing council chairperson

Approved by education director
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